CHILD NOT FORMING SENTENCES

UNDERSTANDING W/HEN A CHILD IS NOT FORMING SENTENCES

CHILD NOT FORMING SENTENCES CAN BE A SIGNIFICANT CONCERN FOR PARENTS AND CAREGIVERS, PROMPTING QUESTIONS ABOUT
TYPICAL DEVELOPMENTAL MILESTONES AND POTENTIAL UNDERLYING ISSUES. THIS ARTICLE AIMS TO PROVIDE A COMPREHENSIVE
OVERVIEW OF SENTENCE FORMATION IN CHILDREN, EXPLORING THE EXPECTED PROGRESSION, IDENTIFYING POTENTIAL RED FLAGS,
AND OUTLINING STRATEGIES TO SUPPORT LANGUAGE DEVELOPMENT. W/E WILL DELVE INTO THE TYPICAL STAGES OF LANGUAGE
ACQUISITION, DISCUSS THE IMPORTANCE OF EARLY INTERVENTION, AND OFFER PRACTICAL ADVICE FOR FOSTERING ROBUST
VERBAL COMMUNICATION SKILLS. UNDERSTANDING THE NUANCES OF A CHILD'S SPEECH DEVELOPMENT IS CRUCIAL FOR ENSURING
THEY RECEIVE THE NECESSARY SUPPORT TO THRIVE.
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WHAT IS SENTENCE FORMATION AND WHY IS IT IMPORTANT?

SENTENCE FORMATION IS THE ABILITY TO COMBINE WORDS INTO MEANINGFUL GRAMMATICAL STRUCTURES THAT CONVEY A
COMPLETE THOUGHT OR IDEA. IT IS A FUNDAMENTAL ASPECT OF LANGUAGE DEVELOPMENT, ALLOWING CHILDREN TO EXPRESS
THEIR NEEDS, WANTS, THOUGHTS, AND FEELINGS EFFECTIVELY. BEYOND BASIC COMMUNICATION, THE CAPACITY TO FORM
COHERENT SENTENCES IS INTRINSICALLY LINKED TO COGNITIVE DEVELOPMENT, SOCIAL INTERACTION, AND ACADEMIC SUCCESS.
CHILDREN WHO CAN ARTICULATE THEMSELVES CLEARLY ARE BETTER EQUIPPED TO ENGAGE WITH OTHERS, PARTICIPATE IN
LEARNING ACTIVITIES, AND BUILD STRONG RELATIONSHIPS.

THE COMPLEXITY OF SENTENCE STRUCTURE EVOLVES OVER TIME. |NITIALLY, CHILDREN MAY USE SINGLE WORDS TO REPRESENT
ENTIRE IDEAS (HOLOPHRASTIC SPEECH). THIS PROGRESSES TO TWO-WORD PHRASES (TELEGRAPHIC SPEECH), AND THEN TO
INCREASINGLY COMPLEX SENTENCES AS THEIR UNDERSTANDING OF GRAMMAR AND SYNTAX GROWS. THE ABILITY TO USE
DIFFERENT TYPES OF SENTENCES — DECLARATIVE, INTERROGATIVE, IMPERATIVE, AND EXCLAMATORY — SIGNIFIES A SOPHISTICATED
LEVEL OF LANGUAGE PROFICIENCY. DELAYS IN THIS AREA CAN IMPACT A CHILD'S ABILITY TO PARTICIPATE FULLY IN SOCIAL
SITUATIONS AND ACADEMIC SETTINGS.

TypicAL STAGES oF LANGUAGE DEVELOPMENT AND SENTENCE FORMATION

UNDERSTANDING THE TYPICAL TRAJECTORY OF LANGUAGE ACQUISITION PROVIDES A VALUABLE BENCHMARK FOR ASSESSING A
CHILD’S PROGRESS. W/HILE EVERY CHILD DEVELOPS AT THEIR OWN PACE, THERE ARE GENERALLY ACCEPTED MILESTONES RELATED
TO SENTENCE FORMATION.

EARLY BABBLING AND SINGLE \W ORDS

FROM AROUND 6 TO 12 MONTHS, INFANTS ENGAGE IN BABBLING, PRODUCING CONSONANT-VOWEL SOUNDS. BY THEIR FIRST
BIRTHDAY, MANY CHILDREN WILL HAVE THEIR FIRST RECOGNIZABLE WORD. THESE EARLY WORDS ARE OFTEN NOUNS OR VERBS,
REPRESENTING SIGNIFICANT PEOPLE, OBJECTS, OR ACTIONS IN THEIR ENVIRONMENT. FOR INSTANCE, A CHILD MIGHT SAY “MAMA “
“papA,” “BALL,” or “UP.”



Two-Worp PHRASES (TELEGRAPHIC SPEECH)

BeTwEEN 18 AnD 24 MONTHS, TODDLERS TYPICALLY BEGIN COMBINING TWO WORDS TO FORM SIMPLE PHRASES. THIS IS OFTEN
REFERRED TO AS “TELEGRAPHIC SPEECH” BECAUSE IT OMITS SMALLER GRAMMATICAL \WORDS, MUCH LIKE AN EARLY TELEGRAM.
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EXAMPLES INCLUDE “MORE MILK,” “DADDY GO,” "“BIG DOG,” OR “WANT COOKIE.” THESE PHRASES CONVEY MORE COMPLEX
MEANING THAN SINGLE WORDS.

ExPANDING SENTENCES (3-4 WoRDS)

AROUND 2 TO 3 YEARS OLD, CHILDREN START TO PRODUCE LONGER UTTERANCES, TYPICALLY THREE TO FOUR WORDS IN
LENGTH. THEY BEGIN TO INCORPORATE PREPOSITIONS, ARTICLES, AND SOME CONJUNCTIONS, FORMING MORE COMPLETE
GRAMMATICAL STRUCTURES. SENTENCES MIGHT SOUND LIKE “| WANT MORE JUICE,” “DADDY IS GOING TO WORK,” “PUT THE TOY
IN THE BOX,” OR “KITTY RUNNING FAST.”

MoRre COMPLEX SENTENCE STRUCTURES

BY AGE 4, CHILDREN ARE GENERALLY ABLE TO FORM MORE COMPLEX SENTENCES, USING A WIDER RANGE OF GRAMMATICAL
STRUCTURES, INCLUDING PAST TENSE VERBS, PLURAL NOUNS, AND BASIC QUESTION WORDS. THEY CAN RECOUNT EVENTS AND
EXPRESS THEIR IDEAS MORE ELABORATELY. FOR EXAMPLE, “YESTERDAY, WE WENT TO THE PARK AND SAW A BIG SWING,” OR
“CAN | HAVE ANOTHER COOKIE, PLEASE?”

SIGNS A CHILD MIGHT NoT Be FORMING SENTENCES T YPICALLY

W/HILE DEVELOPMENTAL TIMELINES ARE GUIDES, PERSISTENT DELAYS IN SENTENCE FORMATION \WARRANT ATTENTION.
RECOGNIZING THESE SIGNS CAN PROMPT EARLY INTERVENTION, WHICH IS CRUCIAL FOR OPTIMAL OUTCOMES.

LiMiTED VocABULARY AND W orD USE

A CHILD WHO IS SIGNIFICANTLY BEHIND THEIR PEERS IN THE NUMBER OF WORDS THEY USE, OR WHO CONSISTENTLY USES VERY
FEW WORDS, MAY BE AT RISK FOR SENTENCE FORMATION DELAYS. THIS CAN INCLUDE A LACK OF DIVERSE WORD CATEGORIES,
SUCH AS VERBS AND ADJECTIVES.

ReLIANCE oN GESTURES AND NoN-VERBAL COMMUNICATION

W/HILE GESTURES ARE A NATURAL PART OF EARLY COMMUNICATION, A CHILD WHO CONTINUES TO RELY HEAVILY ON POINTING,
PUSHING, OR MAKING SOUNDS WITHOUT ATTEMPTING TO FORM WORDS OR SIMPLE SENTENCES TO EXPRESS THEIR NEEDS MAY BE
EXPERIENCING A DELAY.

DIFFICULTY FOLLOWING SIMPLE INSTRUCTIONS

THE ABILITY TO UNDERSTAND AND PROCESS SPOKEN LANGUAGE IS CLOSELY LINKED TO EXPRESSIVE LANGUAGE. A CHILD WHO
STRUGGLES TO COMPREHEND AND FOLLOW TWO-STEP OR MULTI-STEP DIRECTIONS MAY ALSO HAVE CHALLENGES WITH SENTENCE
CONSTRUCTION.

SHORT, UNELABORATED UTTERANCES PAST AGE 3

!

IF A CHILD, BY THE AGE OF 3 or 4, CONSISTENTLY SPEAKS IN SINGLE WORDS OR VERY SHORT, CHOPPY PHRASES (E.G., “cAr
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GO BALL RED”) WITHOUT ATTEMPTING TO CONNECT THEM INTO MORE MEANINGFUL SENTENCES, THIS CAN BE A RED FLAG.

INFREQUENT USe oF GRAMMATICAL MARKERS

A NOTICEABLE ABSENCE OF GRAMMATICAL MARKERS LIKE PLURALS (E.G., “TWO DOG” INSTEAD OF “TwO DOGS”), PAST TENSE
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ENDINGS (E.G., “| JUMP YESTERDAY” INSTEAD OF | JUMPED YESTERDAY"), OR PREPOSITIONS (E.G., “BALL TABLE” INSTEAD OF

“BALL ON THE TABLE") IN THEIR SPEECH BEYOND THE EXPECTED AGE CAN INDICATE A DEVELOPMENTAL LAG.

PoTeNTIAL REASONS FOR A CHILD NOT FORMING SENTENCES

V ARIOUS FACTORS CAN CONTRIBUTE TO A CHILD'S DIFFICULTY IN FORMING SENTENCES. IDENTIFYING THESE UNDERLYING CAUSES
IS THE FIRST STEP TOWARD EFFECTIVE SUPPORT.

DeveLoPMENTAL LANGUAGE Disorper (DLD)

DEVELOPMENTAL LANGUAGE DISORDER, FORMERLY KNOWN AS SPECIFIC LANGUAGE IMPAIRMENT (SLI), IS A
NEURODEVELOPMENTAL CONDITION THAT AFFECTS A CHILD'S ABILITY TO UNDERSTAND AND/OR USE SPOKEN LANGUAGE. |T IS ONE
OF THE MOST COMMON REASONS FOR LANGUAGE DELAYS AND DIFFICULTIES WITH SENTENCE STRUCTURE.

HEARING IMPAIRMENT

UNDIAGNOSED OR INADEQUATELY MANAGED HEARING LOSS CAN SIGNIFICANTLY IMPACT A CHILD'S ABILITY TO ACQUIRE
LANGUAGE. IF A CHILD CANNOT HEAR SPEECH CLEARLY, THEY WILL STRUGGLE TO IMITATE SOUNDS AND WORDS, AND
SUBSEQUENTLY, TO FORM SENTENCES.

AuTISM SpecTRUM Disorper (ASD)

W/HILE NOT ALL CHILDREN WITH ASD HAVE SPEECH DELAYS, DIFFICULTIES WITH SOCIAL COMMUNICATION AND LANGUAGE ARE
COMMON CHARACTERISTICS. SOME MAY EXHIBIT DELAYED LANGUAGE DEVELOPMENT, ECHOLALIA (REPEATING PHRASES), OR
CHALLENGES WITH PRAGMATIC LANGUAGE USE, WHICH CAN AFFECT SENTENCE FORMATION.

INTELLECTUAL DISABILITY

CHILDREN WITH INTELLECTUAL DISABILITIES MAY EXPERIENCE DELAYS ACROSS MULTIPLE DEVELOPMENTAL DOMAINS, INCLUDING
LANGUAGE. THE SEVERITY OF THE INTELLECTUAL DISABILITY OFTEN CORRELATES WITH THE EXTENT OF THE LANGUAGE
IMPAIRMENT.

OrAL-MoTOR DIFFICULTIES

APRAXIA OF SPEECH OR OTHER ORAL-MOTOR PLANNING ISSUES CAN MAKE IT DIFFICULT FOR A CHILD TO PRODUCE THE COMPLEX
SEQUENCES OF MOVEMENTS REQUIRED FOR CLEAR SPEECH, WHICH CAN, IN TURN, AFFECT THEIR ABILITY TO FORM WORDS AND
SENTENCES FLUENTLY.



LACK OF LANGUAGE STIMULATION

WHILE NOT A DISORDER, INSUFFICIENT EXPOSURE TO RICH AND VARIED LANGUAGE CAN IMPACT A CHILD'S LANGUAGE
DEVELOPMENT. ENVIRONMENTS WITH LIMITED VERBAL INTERACTION MAY HINDER A CHILD'S OPPORTUNITIES TO LEARN AND
PRACTICE NEW VOCABULARY AND SENTENCE STRUCTURES.

W/HEN TO SeEEk PROFESSIONAL EVALUATION FOR SPEECH AND L ANGUAGE
DEVELOPMENT

PROACTIVE EVALUATION IS ESSENTIAL WHEN CONCERNS ABOUT A CHILD'S LANGUAGE DEVELOPMENT ARISE. EARLY
IDENTIFICATION AND INTERVENTION CAN MAKE A SUBSTANTIAL DIFFERENCE IN A CHILD'S PROGRESS.

PErRSISTENT DELAYS BEYOND EXPECTED MILESTONES

IF A CHILD CONSISTENTLY MISSES TYPICAL LANGUAGE MILESTONES FOR THEIR AGE, PARTICULARLY IN TERMS OF VOCABULARY
SIZE AND SENTENCE LENGTH, IT IS ADVISABLE TO CONSULT WITH A PROFESSIONAL. For INSTANCE, IF A 3-YEAR-OLD IS STILL
PRIMARILY USING SINGLE WORDS OR TWO-WORD PHRASES.

DiFFicuLTY UNDERSTANDING SPOKEN L ANGUAGE

W/HEN A CHILD STRUGGLES TO COMPREHEND SIMPLE DIRECTIONS, STORIES, OR CONVERSATIONS, IT CAN BE AN INDICATOR OF
UNDERLYING LANGUAGE PROCESSING ISSUES THAT MAY ALSO AFFECT THEIR ABILITY TO FORM SENTENCES.

LiMITED orR NO SPONTANEOUS SPEECH

IF A CHILD RARELY INITIATES COMMUNICATION, EVEN TO EXPRESS BASIC NEEDS, AND RELIES SOLELY ON GESTURES OR CRYING, A
PROFESSIONAL EVALUATION IS RECOMMENDED. THIS INCLUDES CHILDREN WHO ARE NOT YET ATTEMPTING TO USE AT LEAST
TWO-WORD PHRASES BY 2 YEARS OF AGE.

CoNCERNS ABOUT SOCIAL INTERACTION

L ANGUAGE AND SOCIAL SKILLS ARE INTERTWINED. |F A CHILD'S LANGUAGE DELAYS ARE ACCOMPANIED BY SIGNIFICANT
DIFFICULTIES IN SOCIAL PLAY, MAKING EYE CONTACT, OR RESPONDING TO SOCIAL CUES, IT MAY WARRANT A COMPREHENSIVE
EVALUATION.

ReFERRAL FROM PEDIATRICIAN OR EDUCATOR

OFTEN, A PEDIATRICIAN WILL MONITOR DEVELOPMENTAL MILESTONES DURING REGULAR CHECK-UPS. IF THEY HAVE CONCERNS,
THEY WILL LIKELY RECOMMEND A REFERRAL TO A SPEECH-LANGUAGE PATHOLOGIST. SIMILARLY, EDUCATORS MAY NOTICE
LANGUAGE DIFFERENCES IN A CLASSROOM SETTING.

A COMPREHENSIVE EVALUATION BY A QUALIFIED SPEECH-LANGUAGE PATHOLOGIST (SLP) IS THE MOST EFFECTIVE WAY TO
DETERMINE THE CAUSE OF SENTENCE FORMATION DIFFICULTIES AND TO DEVELOP AN APPROPRIATE INTERVENTION PLAN. THIS
EVALUATION TYPICALLY INVOLVES OBSERVING THE CHILD'S LANGUAGE SKILLS, CONDUCTING STANDARDIZED TESTS, AND
GATHERING INFORMATION FROM PARENTS.



STRATEGIES TO ENCOURAGE SENTENCE FORMATION IN YOUNG CHILDREN

PARENTS AND CAREGIVERS PLAY A VITAL ROLE IN NURTURING A CHILD'S LANGUAGE DEVELOPMENT. CONSISTENT AND ENGAGING
INTERACTIONS CAN SIGNIFICANTLY SUPPORT SENTENCE FORMATION.

TALk, TALK, TALK

ENGAGE IN FREQUENT VERBAL INTERACTIONS WITH YOUR CHILD THROUGHOUT THE DAY. NARRATE YOUR ACTIVITIES, DESCRIBE
WHAT YOU ARE SEEING AND DOING, AND ASK OPEN-ENDED QUESTIONS. EVEN IF YOUR CHILD ISN'T RESPONDING W/ITH FULL
SENTENCES, THEY ARE ABSORBING THE LANGUAGE MODELS.

Reab ALoub REGULARLY

READING EXPOSES CHILDREN TO A WIDE RANGE OF VOCABULARY AND SENTENCE STRUCTURES. CHOOSE AGE-APPROPRIATE BOOKS
AND ENGAGE YOUR CHILD BY ASKING QUESTIONS ABOUT THE STORY, CHARACTERS, AND PICTURES. POINT TO WORDS AND
DISCUSS THEIR MEANINGS.

MobeL COMPLETE SENTENCES

\WHEN YOUR CHILD USES A SINGLE WORD OR A SHORT PHRASE, EXPAND ON IT BY REPEATING IT AND ADDING MORE WORDS TO
FORM A COMPLETE SENTENCE. FOR EXAMPLE, IF YOUR CHILD SAYS “BALL,” YOU CAN RESPOND WITH, “YES, THAT'S A BIG RED
BALL!” OrR "YOU WANT THE BALL?” THIS MODELS CORRECT SENTENCE STRUCTURE WITHOUT DIRECTLY CORRECTING THEM.

Use VisuAaL AiDs AND GESTURES

PICTURES, TOYS, AND GESTURES CAN ENHANCE UNDERSTANDING AND ENCOURAGE VERBALIZATION. \WHEN YOU ARE TALKING
ABOUT SOMETHING, TRY TO SHOW IT OR ACT IT OUT. THIS HELPS MAKE THE CONNECTION BETWEEN THE WORD OR SENTENCE
AND ITS MEANING.

ENCOURAGE TURN-T AKING IN CONVERSATION

ENGAGE IN SIMPLE BACK-AND-FORTH CONVERSATIONS. W/ AIT FOR YOUR CHILD'S RESPONSE, EVEN IF IT TAKES THEM A MOMENT
TO FORMULATE IT. THIS TEACHES THEM THE RHY THM OF DIALOGUE AND THE EXPECTATION OF CONTRIBUTING.

THE RoLE oF PLAY IN DEVELOPING SENTENCE STRUCTURE

PLAY IS A POWERFUL TOOL FOR LANGUAGE LEARNING. THROUGH ENGAGING IN PLAY, CHILDREN HAVE NATURAL OPPORTUNITIES
TO PRACTICE AND EXPAND THEIR LANGUAGE SKILLS, INCLUDING SENTENCE FORMATION.

PRETEND PLAY SCENARIOS

ENGAGING IN PRETEND PLAY, SUCH AS PLAYING HOUSE, DOCTOR, OR STORE, ALLOWS CHILDREN TO USE LANGUAGE IN A
FUNCTIONAL CONTEXT. THEY CAN TAKE ON ROLES, DESCRIBE ACTIONS, AND CREATE NARRATIVES, ALL OF WHICH FOSTER
SENTENCE DEVELOPMENT. FOR INSTANCE, IN A DOCTOR’S OFFICE SCENARIO, A CHILD MIGHT SAY, “THE TEDDY BEAR IS SICK. HE
NEEDS MEDICINE.”



BUILDING AND CONSTRUCTION PLAY

ACTIVITIES INVOLVING BUILDING BLOCKS OR OTHER CONSTRUCTION TOYS CAN ALSO PROMOTE LANGUAGE. CHILDREN CAN
DESCRIBE THEIR CREATIONS, EXPLAIN WHAT THEY ARE BUILDING, AND ASK FOR SPECIFIC PIECES. “| WANT THE BLUE BLOCK TO GO
ON ToP,” OR “THIS TOWER IS VERY TALL.”

SENSORY PLAY

SENSORY BINS FILLED WITH SAND, WATER, OR RICE OFFER OPPORTUNITIES FOR DESCRIPTIVE LANGUAGE. CHILDREN CAN TALK
ABOUT THE TEXTURES, WHAT THEY ARE DOING, AND WHAT THEY ARE FINDING. " THIS SAND IS WET AND STICKY,” orR | FOUND A
SMALL SHELL IN THE WATER.”

GAMES WITH RULES

BOARD GAMES OR SIMPLE CARD GAMES THAT INVOLVE TAKING TURNS AND FOLLOWING INSTRUCTIONS ENCOURAGE LISTENING

COMPREHENSION AND THE ABILITY TO EXPRESS REQUESTS OR ACTIONS IN COMPLETE SENTENCES. “IT's MY TURN TO ROLL THE
1"

DICE.

SUPPORTING LANGUAGE DEVELOPMENT AT HOME

CREATING A LANGUAGE-RICH ENVIRONMENT AT HOME IS FUNDAMENTAL FOR A CHILD'S LINGUISTIC GROWTH. THE CONSISTENT
APPLICATION OF SUPPORTIVE STRATEGIES CAN YIELD SIGNIFICANT IMPROVEMENTS.

LiMmT ScreeN TIME

\W/HILE EDUCATIONAL PROGRAMS CAN BE BENEFICIAL IN MODERATION, EXCESSIVE SCREEN TIME CAN REDUCE OPPORTUNITIES FOR
ACTIVE VERBAL INTERACTION. PRIORITIZE FACE-TO-FACE COMMUNICATION AND INTERACTIVE PLAY OVER PASSIVE SCREEN
CONSUMPTION.

ResponD To ALL COMMUNICATION ATTEMPTS

ACKNOWLEDGE AND RESPOND POSITIVELY TO ALL OF YOUR CHILD'S ATTEMPTS TO COMMUNICATE, WHETHER THEY ARE
VOCALIZATIONS, SINGLE WORDS, OR DEVELOPING SENTENCES. THIS ENCOURAGES THEM TO CONTINUE TRYING TO EXPRESS
THEMSELVES.

Uske A VARIETY OF SENTENCE STRUCTURES

\W/HEN YOU SPEAK TO YOUR CHILD, INTENTIONALLY USE DIFFERENT TYPES OF SENTENCES — QUESTIONS, STATEMENTS,
COMMANDS. THIS EXPOSES THEM TO THE RICHNESS AND FLEXIBILITY OF LANGUAGE. FOR EXAMPLE, INSTEAD OF JUST SAYING “SIT
DOWN,” YOU CouLD SAY, “PLEASE SIT DOWN,” OrR “\W/ OULD YOU LIKE TO SIT ON THE CHAIR?”

CeLEBRATE PROGRESS

ACKNOWLEDGE AND PRAISE YOUR CHILD'S EFFORTS AND ACHIEVEMENTS IN LANGUAGE DEVELOPMENT. POSITIVE REINFORCEMENT
CAN BOOST THEIR CONFIDENCE AND MOTIVATE THEM TO CONTINUE LEARNING AND PRACTICING.



Seek ADDITIONAL RESOURCES

IF YOU HAVE PERSISTENT CONCERNS, DON'T HESITATE TO CONSULT WITH YOUR PEDIATRICIAN, A SPEECH-LANGUAGE
PATHOLOGIST, OR OTHER EARLY CHILDHOOD PROFESSIONALS. THEY CAN PROVIDE TAILORED GUIDANCE AND SUPPORT FOR YOUR
CHILD’S SPECIFIC NEEDS.

FAQ

QZ AT WHAT AGE SHOULD A CHILD TYPICALLY START FORMING SENTENCES?

A: WHILE DEVELOPMENT VARIES, MOST CHILDREN BEGIN TO COMBINE TWO WORDS INTO SIMPLE PHRASES AROUND 18-24
MONTHS AND START FORMING LONGER, MORE GRAMMATICAL SENTENCES OF THREE OR MORE W ORDS BET\WEEN 2 AND 3 YEARS
OLD.

Q: MY CHILD IS 3 YEARS OLD AND ONLY USES SINGLE WORDS. SHOULD | BE CONCERNED?

A: A 3-YEAR-OLD PRIMARILY USING SINGLE WORDS WITHOUT FORMING PHRASES OR SENTENCES CAN BE A SIGN OF A DELAY. IT's
RECOMMENDED TO CONSULT WITH A PEDIATRICIAN OR A SPEECH-LANGUAGE PATHOLOGIST FOR AN EVALUATION.

QZ How CAN | ENCOURAGE MY CHILD TO USE MORE WORDS AND FORM SENTENCES?

A: ENGAGE IN FREQUENT CONVERSATIONS, READ BOOKS TOGETHER DAILY, MODEL COMPLETE SENTENCES BY EXPANDING ON YOUR
CHILD'S WORDS, USE VISUAL AIDS, AND ENCOURAGE TURN-TAKING IN PLAY AND CONVERSATION.

QZ CoULD A HEARING PROBLEM BE THE REASON MY CHILD IS NOT FORMING SENTENCES?

A: YES/ HEARING IMPAIRMENT CAN SIGNIFICANTLY IMPACT SPEECH AND LANGUAGE DEVELOPMENT. IF YOU SUSPECT A HEARING
ISSUE, IT'S CRUCIAL TO HAVE YOUR CHILD'S HEARING TESTED BY A MEDICAL PROFESSIONAL.

Q: WHAT Is DeveLoPMeNTAL LANGUAGE Disorper (DLD)?

A: DEVELOPMENTAL LANGUAGE DISORDER (DLD) IS A CONDITION WHERE CHILDREN HAVE DIFFICULTY UNDERSTANDING AND/OR
USING SPOKEN LANGUAGE. |T IS A COMMON CAUSE OF LANGUAGE DELAYS AND CAN AFFECT SENTENCE FORMATION.

Q: IF MY CHILD HAS AUTISM, WILL THEY ALWAYS HAVE DIFFICULTY FORMING
SENTENCES?

A: NOT NECESSARILY. WHILE LANGUAGE AND SOCIAL COMMUNICATION CHALLENGES ARE COMMON IN AUTISM SPECTRUM
DISORDER (ASD), THE EXTENT TO WHICH SENTENCE FORMATION IS AFFECTED VARIES GREATLY AMONG INDIVIDUALS WITH ASD.
SOME MAY HAVE SIGNIFICANT DELAYS, WHILE OTHERS MAY DEVELOP TYPICAL SENTENCE STRUCTURES.

QI How LONG DOES IT TAKE FOR A CHILD TO DEVELOP SENTENCE FORMATION SKILLS?

A: SENTENCE FORMATION IS A DEVELOPMENTAL PROCESS THAT CONTINUES FOR SEVERAL YEARS. WHILE BASIC SENTENCE
STRUCTURES EMERGE IN EARLY CHILDHOOD, CHILDREN CONTINUE TO REFINE THEIR GRAMMAR AND EXPAND THEIR SENTENCE
COMPLEXITY THROUGH ELEMENTARY SCHOOL AND BEYOND.



Q: SHOULD | CORRECT MY CHILD EVERY TIME THEY MAKE A GRAMMATICAL ERROR WHEN
FORMING A SENTENCE?

A: DIRECT CORRECTION CAN SOMETIMES BE DISCOURAGING. A MORE EFFECTIVE APPROACH IS OFTEN TO MODEL THE CORRECT
SENTENCE STRUCTURE BY REPHRASING OR EXPANDING ON THEIR UTTERANCE. FOR EXAMPLE, IF THEY SAY ”HE GO,” YOU COULD
SAY, “YES, HE Is GoING!”

Q: WHAT IS “TELEGRAPHIC SPEECH" P

A: TELEGRAPHIC SPEECH REFERS TO THE EARLY STAGE OF SENTENCE FORMATION (TYPICALLY 18-24 MONTHS) WHERE CHILDREN
COMBINE TWO WORDS TO CONVEY MEANING, OFTEN OMITTING SMALLER GRAMMATICAL WORDS LIKE ARTICLES AND
PREPOSITIONS. EXAMPLES INCLUDE “MORE MILK” OR “DADDY CAR.”

QI \W/HEN SHOULD | CONSIDER SEEING A SPEECH-LANGUAGE PATHOLOGIST FOR MY
CHILD’S LANGUAGE DEVELOPMENT?

A: |[F YOU HAVE CONCERNS ABOUT YOUR CHILD'S VOCABULARY, SENTENCE LENGTH, UNDERSTANDING OF LANGUAGE, OR
OVERALL COMMUNICATION SKILLS, IT IS ADVISABLE TO SEEK AN EVALUATION FROM A SPEECH-LANGUAGE PATHOLOGIST. EARLY
INTERVENTION IS OFTEN MOST EFFECTIVE.
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